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Abstract 
 
The intent of the present paper is to enhance the teacher education quality in India by focusing on the emerging issues & related concerns. Various issues of teacher education namely, institutional inertia, brand inequity, quality crisis, overgrowing establishment, rare humane and professional teachers, poor integration of skills, alienated and incompatible modes of teacher education, little contribution to higher education, domain pedagogy mismatches, identity crisis, rare innovations, stake holders' non-alignment, inadequate technology infusion, little choice base, poor research scenario, vision and vision mismatches, non-scientific manpower planning, illusive laboratories, over activism of distance/open universities, invalid recognition and accreditation and no teacher education policy have been dealt on in this paper. The paper concludes that teacher education system in India that calls for revolutionary changes. 
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 INTRODUCTION   

 Before the National Council for Teacher Education (NCTE), based in New Delhi, came up with and insisted on necessary rules and standards for these institutions, for-profit teacher-training programmes sprung up throughout the state. Many establishments have erected classroom buildings and acquired essential infrastructure as a direct result of their engagement. The government even mandated that some schools raise teacher educators' pay to the federal minimum. However, as time passed, NCTE's interventions became less effective, and the influential lobbies of private education institutions controlled how teacher education "shops" were operated. The future of India is being shaped in its classrooms, according to the Kothari panel. It's undeniable that education is crucial to a country's progress. However, because it so heavily depends on the calibre of its educators, much work has been done and is still being done to raise the bar for the profession.
 

The following are a few of the issues in teacher education and some potential remedies: 

PROCESS OF SELECTION FLAWS   

The quality of education needs to improve when there are flaws in the selection process. The training would be of higher quality, and the individual and societal waste would be reduced if only a better selection process were used. Several recommendations are made: Candidates should (a) be interviewed and (b) be subjected to a general knowledge test—exams in academic disciplines (c). The following tests should be given: (d) a language test; (e) an intelligence test; and (f) an aptitude, interest, and attitude inventory. (g) A helpful advising service has to be made available.  

SCHOOL-BASED INCOMPETENCY   

Because the organisers of teacher training programmes are unaware of schools' fundamental challenges, the current training programme must give student teachers sufficient opportunities to improve competency. Accordingly, the timetable of a teacher in a school and the curriculum established for teacher preparation in a training institution should be well aligned. 

CONCERNS REGARDING CAMPUS INTERNSHIPS 

Despite extensive preparations for student teachers to gain classroom experience, many still need to be committed to the profession, irresponsible, aimless, indifferent to students, and lacking in innovative pedagogical approaches. 

SUPERVISION PROBLEMS IN THE CLASSROOM 

To help student teachers become more effective educators, organisations that oversee their practicum experiences provide feedback on their lessons and expose them to new teaching methods. The following forms of oversight are used to achieve this goal.  
(i) Pre-classroom supervision for teachers: The programme is designed to help teachers improve their instructional planning, content organisation, gesture development, and related abilities. Currently, the topic method specialist merely glances at the lesson plans without providing feedback or discussion.   
(ii) Monitoring of Instructors in the Classroom: Typically, this is done by teachers who must be trained in a particular teaching approach. These managers tend to be more descriptive than constructive in their feedback. They make observations about the student instructors' temperaments and demeanours. For various reasons (inadequate staffing, a heavy workload, a flawed schedule, etc.), the subject method specialist monitors only about 25 per cent of lessons. Here, the university administrator should lend a hand to the K-12 educator. The student teacher's performance in a real-world classroom will improve with regular conferences and discussions between them to relate theory to practice.  

FAILURE TO COMPREHEND THE SUBJECT  

The B.Ed. The programme places little value on prior subject expertise. Regarding the student teachers' topic expertise, the teaching practice does not care. 

INADEQUATE EDUCATIONAL METHODS  

Teacher educators in India tend to refrain from trying new approaches to education. They have a minimal amount of experience with modern classroom communication tools.  
Separation of the Education Department from Teachers  
Education Commission found that universities' teacher preparation programmes were disconnected from K-12 institutions and educational trends. The schools see the teacher education department as a foreign institution rather than a place where future teachers might grow and develop their skills. These divisions care simply about ticking off the required number of lessons on the syllabus, regardless of the pedagogical system at play. 

STUDENT TEACHERS UNDESIRABLE ACADEMIC BACKGROUND  

Most aspiring educators need more drive and training to succeed once they enter the classroom.  

INADEQUATE FACILITIES  

The education of teachers is being handled with kid gloves in India. Twenty per cent of teacher preparation programmes use rented space that needs more infrastructure for an experimental school, laboratory, library, and other resources. Student educators need to be provided with their residence hall. 

THE ABSENCE OF RULES CONCERNING BOTH DEMAND AND SUPPLY  

No information available to the State Education Department would allow them to determine an appropriate enrollment level for their schools. The gap between the need for and the availability of educators is wide. Because of this, issues like unemployment and underemployment have arisen.  

WEAK EMPIRICAL EVIDENCE  

Education research needs to be more funded in India. The quality of the research done could be better. There need to be more preliminary studies on teacher education programmes.  
Inadequate resources for career advancement  
Most of the shows are being run in a boring, predictable fashion. Nothing has been done to further the professionalisation of teacher education in the country, not even by the association of teacher educators.  

GRANTS THAT DO NOT PROVIDE ENOUGH MONEY  
As the percentage of state grants is too little, most states still rely on student-teacher fees to fund teacher education.  

Recommendations and Suggestions  

Below are some recommendations for fixing teacher education: 

 (1) There has to be a reorganisation of the theoretical and practical study tracks. Some schools should perform empirical studies to determine how best to organise teacher education programmes to achieve their stated aims. A thorough job analysis of teaching in our schools must serve as the foundation for reimagining teacher preparation programmes.  
(2) Teacher education programmes should employ a style of instruction that garners respect from other academic disciplines at universities and colleges. Therefore, a school's department of teaching should implement the following novel programmes: Improvements in education and learning in a variety of contexts through seminars, seminar/discussion combination, seminar/lecture, team teaching, panel discussion, and faculty-sponsored initiatives. 
 (3) Recognising the College of Education as an autonomous body fosters a professional mindset. The institution should have the resources to host various activities, including daily assembly programmes, communal living, social work, library organisation, and other curricular activities, all of which foster an atmosphere of mutual respect and a sense of community characteristic of a democracy.  
(4) Measures should be taken to make the B.Ed. Admissions process as foolproof as possible by eliminating any room for human error. 
(5) Including a demonstration school in the planning stages of a teacher education programme and establishing clear guidelines for installing essential AV and laboratory equipment is appropriate.  
(6) The relevant educational institutions must be kept in the loop. This requires a strong connection between the schools and the faculty of teacher preparation programmes. Studies, internships, and student teaching can all be moderated to better inform teachers and administrators about how to enhance their practises in the classroom. 
(7)Evidence from studies on topics like "Teacher behaviour," "Developing a conceptual framework and a theory of the institution," and "Innovative practises of teaching," like microteaching, simulation, and interaction analysis procedures, should inform the structure of the teacher education programme.   
(8) Research on pedagogical methods and assessment should centre on universities' teacher education programmes. It may also be charged with supporting extension programmes, such as those that facilitate more significant interaction between local community members and university faculty members. Scholars should be able to move freely between disciplines. The standard of teacher training programmes will rise dramatically due to this.  
(9)More frequent seminars, summer institutes, and research symposia are needed for teacher educators to develop professionally 
(10).The field of teacher education needs more supplementary reading materials, such as reference books, written in Hindi and other regional languages.  
(11) State-level funding for teacher-training programmes should be increased. Establishing a pilot school and scheduling practice lessons in different classrooms require unique forms of support.  
(12)Teacher education correspondence courses should include a thorough assessment and rigorous admissions process.   
(13) It is essential that libraries provide an entire reference collection of all current journals for the use of their patrons.   
(14) There needs to be consistent curriculum, programme length, and start/end times across all schools that offer teacher training. Constant updating, of course, materials to reflect new knowledge and practises.  
(15) Teacher educators should have a strong background in the field, language skills and familiarity with ICTs.  There must be more stringent requirements for joining a group.
(16). NCTE inspections should be performed routinely and thoroughly. Interviews, focus groups, and a standardised entrance exam should all be incorporated into the selection process.  
(17) Ongoing routines of professional development for teacher educators. Educators in the field should be provided with regular opportunities for professional development, and studies in the area should be actively promoted.  

 CONCLUSION  

Since the teacher is the central figure in the educational system and the primary catalyst for introducing positive changes to the teaching and learning process, every effort should be made to inspire educators to think beyond the box. A self-driven and diligent educator can always find a way to learn something new and apply it to his classroom. Current efforts to implement and improve the teaching pattern with the grading system are being made by NCTE's "TEACHER" programme. How these actions might benefit society, teacher educators, and future teachers remains to be seen. 
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